


Introduction 

No Pens Day Wednesday activity ideas have been created by practising teachers and speech and language therapists. 

Activity ideas are more generic and flexible than the lesson plan templates and can be adapted to any lesson or session. 

They give some information about the activity and how it can be implemented, highlighting any resources or links that might 

be useful to support that activity. These activities can be used in many ways: as a starter activity, main activity, plenary or as 

methods of recording learning.  

At the end of this document, you can also find some bite-sized activity templates that are quick to follow and can be 

incorporated into any lesson.  

Visit I CAN’s webpage for more information about supporting children with special educational needs and continuing to 

embed speaking and listening into your teaching.  

https://ican.org.uk/no-pens-day-wednesday/supporting-send-on-no-pens-day/
https://ican.org.uk/no-pens-day-wednesday/taking-your-spoken-language-focus-further/
https://ican.org.uk/no-pens-day-wednesday/taking-your-spoken-language-focus-further/


Do I fit? 

This activity can be useful as part of a plenary to help consolidate what students have learned during a lesson, particularly specific topic 

vocabulary.  

Spoken language and listening objectives: 

• Asking questions

• Justifying answers

• Using and understanding new topic vocabulary

Resources: 

• Sentence strips based on a specific topic, with missing key words

• Key words/phrases to match the sentence strips

Activity: 

Give half the class some sentence strips, with some key words missing. Give the other half key word cards that will fit with the sentence strips 

that the other group has.  

Ask children to move around, with the aim being to find their partner – i.e. the person who will help them make their sentence complete. 

Encourage discussion as children move around the room trying to find their sentence partner; they’ll need to ask questions of each other and talk 

about why they are/aren’t sentence partners.  

Extension: 

Once children have found their partner, they can read their sentence to the rest of the class and explain how they reached their decision that they 

were partners, for example, “I knew that I needed to put the word ‘share’ in there because otherwise the maths problem wouldn’t have made 

sense”.  

Reflection: 

• What did you need to do to find your sentence partner?

• Was it easy to find your partner?

• Were there any other possibilities as to who could have been your partner? Why?



Podcast 

This activity is a useful means of recording children’s spoken language skills. It can be adapted to be used for any lesson. 

Spoken language and listening objectives: 

• Using language to summarise learning

• Using language for a variety of functions (giving instructions, telling a story, asking/answering questions)

Resources 

• Digital voice recorder or video recorder

Activity: 

Explain to the children that this activity allows them to share their learning, without having to use writing to prove what they know and have 

learned.  

Depending on the lesson, the podcast may take several different forms, it might be about the outcome of an experiment, the method used to do 

an experiment, explaining how to solve a maths problem, an interview with a historical character, the rules of playing football etc.  The podcast 

could even be a review of a lesson, encouraging children to use self assessment for their learning.  

Extension: 

You could encourage the class to listen to other podcasts that are available and talk about why they like/don’t like them, any ideas as to how they 

could be better, anything that they haven’t understood etc.  

Reflection: 

• What did students have to think about in terms of their language when they were doing a podcast?

• How is it different to using language face-to-face?

• Are podcasts a useful way to share information?



Word Magic 

This activity helps children to remember new vocabulary by making associations between a word and other information - this helps children to 

store and retrieve new words.  

Spoken language and listening objectives: 

• Understanding and using topic vocabulary

• Defining words

Resources 

• Word web template (provided below)

Activity: 

Place a new word in the centre of the word web. As a group, work through the word web, asking children to fill out the different parts.  

Summarise the word web to give a summarised definition of the word. Then, look the word up in the dictionary – how do the definitions compare? 

Extension: 

Play this the other way round – with the arms of the word web filled in and ask children to guess what the word in the centre might be.... 

Reflection: 

• Is it helpful to break down words like this? Why?

• Do we know any other words that are similar to the one that’s in the word web?

• Is everybody now able to think of/tell the rest of the class a sentence that includes the word?





Guess who 

This activity helps children to further understand important characters/people and develops use of adjectives through discussion and 

descriptions.   

Spoken language and listening objectives: 

• Understanding and use of adjectives and descriptive vocabulary

• Use language to debate and discuss

• Understand other’s points of view

Resources: Pictures of the characters/people that you’ll be discussing during the activity 

Activity: 

Tell the children that they’re going to hear a description of a character/historical figure etc. and their job is to guess who the person is from the 

description. Depending on how difficult you want to make this activity, you can give the students descriptions based on appearance, or to make it 

harder you could base your description on the character’s personality or motives, or you could do a mixture of both.  

Once the teacher has modelled a description, encourage the children to have a go at doing their own – is the description effective enough for the 

other children to guess?   

Extension: 

This might spark a debate in the class... Maybe one person describes a character as brave, but someone else feels he’s more of a cowardly 

character? Encourage this sort of discussion during the activity to help children analyse and understand characters or historical figures in more 

depth. 

Reflection: 

• How did the children manage with more abstract descriptions? Were these harder? Why?

• How much descriptive vocabulary was used to really build up a picture of the person being described?

• Did most children participate in either having a go at guessing, or describing, or both?

• Were children able to resolve any differences of opinion about who it was that was being described?



Remember, remember... 

This game can be a useful opener to help children recap on a previous lesson before moving on, or it can be a useful summary at the end of a 

lesson to help consolidate learning. 

Spoken language and listening objectives: 

• Listening to others 

• Summarising information 

• Asking for clarification 

Resources: None needed 

Activity: 

Split the class into groups of approximately 10, or smaller groups for younger children. The aim of this activity is for the group to remember as 

many key facts or key words as they can from the lesson.   Start the groups off with a topic such as ‘words associated with the vikings’ or 

‘science words’ and see how far round the group you can get without any repetitions of words.  

You can encourage children to use clarification strategies during this game – if they don’t understand the meaning of a word that someone has 

said, or they don’t understand how a word links with the topic, they can ask the child who has said the word to try to explain.  

Extension: 

Instead of just single words or short phrases, this game could be extended so that each child must also give a short description/explanation. For 

example, if the topic is science and you’re summarising parts of a plant, instead of just saying ‘root’, the child would also be encouraged to 

explain the function of roots.   

Reflection: 

• Was it easy or hard to remember important points that we’d talked about in the last lesson?  

• Was it easy to think of something new if you were last to have a turn? 

• Did everyone agree with the words that the other children said? 

• Was it easy to ask for clarification? How did we do that?  

Hide and Seek  



This activity encourages children to develop and consolidate their understanding of key words and information from a lesson. It can be a useful 

activity to include as a plenary, or at the beginning of a lesson to remind children about a topic that you’re revisiting.   

Spoken language and listening objectives: 

• Understanding and using topic vocabulary

• Defining words

• Listening to others ideas and suggestions

• Using language to describe

Resources: 

• Words/pictures/objects to hide that are associated with the lesson

Activity: 

Hide some objects/words/pictures around the classroom. Children can work in pairs if they wish, or they can play individually. Ask the children to 

find one picture/word/object, tell the rest of the class what they’ve found and then say something about it. It might be a definition if it’s a word or 

an explanation if it’s an object, or a fact about a person in a picture. Give the opportunity for other children in the class to add to the 

definitions/explanations/facts until the class are happy that they’ve thought of all the useful information that they can.  

Extension: 

You can play this as a team game with the class. One team are the hiders and the others the seekers.  The hiders hide several 

words/objects/pictures and the seekers need to find them based on clues that they’re given. For example, ‘try to find an object that we use in 

maths, you use it to measure angles and it fits in your pencil case’. The other team first have to guess what they’re finding and then go out to find 

it! The other team can also give clues about where the object is hidden if it’s tricky to find.  

Reflection: 

• Summarise the objects/words/pictures that you found and talked about – was it easy or difficult to describe/explain/define them?

• Was it helpful to get ideas from the rest of the class to help you?

• Did it help us to remember some of the things that we learned in the lesson? How did it help us?



Rights and responsibilities   
 
This activity is designed to develop understanding of the importance of speaking and listening and practise good discussion skills using the think 

pair share technique. Pupils have time to think about their own ideas and then share them with a partner. This helps to develop confidence and is 

a good way to lay the foundations for effective small group discussions.  

Speaking and listening objectives:  

• Turn taking  

• Listening to and building on others' ideas  

• Ways to agree and disagree  

• Arriving at a consensus  

Resources: Discussion statements, printed out and cut up. You may wish to add pictures or symbols for children who may find reading the cards 

difficult.  

Activity: 

Give each pupil a card and ask them to think about the statement for a minute. Ask them to decide if they agree or disagree and to think of a 

reason why they think this. Then ask them to share their ideas in pairs. They need to find out if they agree with each others’ decisions. It will be 

important for you to have modelled some good ways to agree and disagree and perhaps provided examples of useful sentences to use – for 

example: “Why do you think that?” “You've explained your reasons very well.” “I disagree because.......” Pupils are then asked to feedback to the 

whole class. To support this activity visually, you could have three columns set out on the white board: We agree with these statements, we 

disagree with these statements, we can’t decide! Pairs need to place their cards in the appropriate column and give one reason for their 

decisions. 

Extension: 

Have a wider class discussion of people’s views and introduce ways to make a group decision on the statements where pairs couldn’t decide. At 

the end of the activity, you should have lists of statements the class agree with and statements they don’t. You could use these as a basis for 

developing some class responsibilities for good discussions or as areas to focus on at other times.  

Reflection: You could use the statement cards to form the basis of your reflection – ‘we agreed that talking with others helps you learn – how did 

we do that in our activity?’ 



Active Listening: Wordspotter 

You can use wordspotter activities to engage pupils in group listening and focus on specific vocabulary, characters or events. It can be used as a 

whole class activity within a lesson or with a small group. In this example, it’s used as part of a wider literacy activity – story time. 

 

Speaking and listening objectives: 

• Sustained attention 

• Listening skills 

• Specific topic or text vocabulary 

 

Resources: 

Wordspotter cards – these could be photographs, symbols or pictures made into cards – and should relate to the book you’re sharing. 

 

Activity: 

Give pupils a card each. More than one pupil can have the same card. Talk about what’s on their card, so they are sure what they are listening 

for. Explain that every time they hear the word shown on their card they need to hold their card up. Talk about how this activity is all about careful 

listening – it might be useful to recap that good listening is all about sitting still, looking and thinking. You may also want to allocate cards based 

on how frequently they occur, how early on in the story it is or what the word actually is. You can use this activity simply to encourage active 

listening, or you can stop off at certain points to recap or discuss the plot, characters or what might happen next.  

 

Extension: 

There are lots of ways that you can extend this activity, focusing on other skills too, for example: 

• Pupils could partner up with someone who has a card which in some way relates to theirs – for examples - characters who go together; or a 

character and an event and so on. They would need to explain why they chose to be partners. 

• If you’re using events on your cards, you could also ask pupils to organise themselves into the right order of what happened. 

• Pupils could volunteer to retell the story or parts of it for their classmates to then hold up their cards to. 

• The cards can then be used in many different ways to support vocabulary – what other words mean the same; developing a definition; finding 

rhymes etc. 

 

Reflection: Did everyone participate? How well did they sustain their attention? Ask pupils how well they did and what helped them to listen well 

or what made things more difficult? 

  



Using Photographs 

Strong, interesting or unusual pictures can spark debate and really get pupils’ imagination going. Here are some ideas about how you might use 

images to enhance your speaking and listening lessons, though there are lots of other ideas that you could also use. 

Speaking and listening objectives:  

There are many possibilities, including: 

• Enriching and extending vocabulary

• Predicting subsequent events

• Developing inference skills

• Story-telling

• Extending spoken language – sentence structures; using adjectives or adverbs;

Resources: 

Interesting, unusual pictures or photographs – for example 50 perfectly timed photos: https://www.tes.com/teaching-resource/50-perfectly-timed-

photos-6340307.  

Activity ideas: 

• First impressions: Show a picture. Ask pupils to say one thing about what they notice first or what seems most important to them. This

could be one word, or a description or comment on what they see or feel about the image

• I spy: In pairs or groups ask pupils to see which people/places/landmarks/events they can identify from the TES photographs- then

feedback to the class. Which are their favourites and why?

https://www.tes.com/teaching-resource/50-perfectly-timed-photos-6340307
https://www.tes.com/teaching-resource/50-perfectly-timed-photos-6340307


• And the winner is...: Give pupils a number of different images. In pairs or groups ask pupils to agree on their 3 favourite photographs

and why. You might need to be provide some guidance on effect ways to agree, disagree and reaching a consensus. Share your

favourites and reasons.

• Back story: If you have images which depict an event, use a starter sentence and ask them to carry on with an imaginative story. For

example: “His day started badly and got worse.... Some of the TES photos are ideal for a story, for example: the woman about to fall into 

the swimming pool, the stolen ice cream, the cyclist. 

• What happened next: Using one of the images, ask students to work in pairs to decide on what happened next. Share ideas across the

class celebrating creativity or impressive sentences or great effort.

• Question time: If there are images of people, ask pupils to think of one question they could ask the person in the picture. If you want to

extend this further, pupils could pair up and conduct an ‘interview’ with one person taking the role of the person in the picture and one of

the questioner. Alternatively, what about interviewing the person who took the photo – what would you ask them and why?

• Story chain: Organise pupils into small groups. It’s their task to create a story, one line each at a time, using the image as a starting point.

You’ll need to think about whether you need to include extra structures to help, such as giving a story frame, allocating each person a

number to say which is their turn or key words such as first, next or finally...

• And in the news tonight... Here, pupils have to work in small groups or pairs to come up with a headline for the image as if it were a

news story on the TV news. This could be extended to pupils developing their own news item based on the image.

• Wow words: Images can encourage pupils to use rich vocabulary. Using an image, see how many amazing words your class can come

up with. You can use these words in lots of different ways – in describing the images, as a word of the week, making up rhymes or poems.

Use approaches like word maps or spider diagrams if you want pupils to particularly learn the words you’re using.



Alternatively, you could choose some words for the image beforehand and support pupils to use these in describing the images. Or you 

could choose a number of different words to print off as cards, give each pupil a word and ask them to choose the image where they feel 

their word would go best. If you use the TES resource, you could print an age appropriate selection of these words off as cue cards. When 

you introduce the presentation hold up the cards next to pictures they are relevant to. Then ask pupils to suggest ideas about what the 

words might mean and how it is shown in the picture e.g. The picture of the surfer and hold up the word ‘superimpose’.  

 

Reflection: 

Whichever activity you choose and whichever speaking and listening skills you are promoting through the activity, remember to reflect on 

how it went, how pupils did, and what they could build on further. 

  



 

Bite-sized activities 

What? 

Round Robin  
How? 
In a circle activity pupils give their opinions, thoughts and ideas verbally 
around the circle or group 
All pupils contribute 

Why? 
All contributions are valued 
Less able pupils benefit from hearing opinions, thought and ideas modelled by 
their peers and from hearing vocabulary modelled 

Resources 
Object to hold while speaking - optional 

 

What? 

Debate  
 
 

How? 
Children take a particular point of view in a structured activity and try to 
persuade others to agree to their point of view. They are encouraged to 
develop their arguments and reasons and present their ideas either 
individually or as a group. Use blooms taxonomy of questions to 
encourage deeper thinking 

Why? 
Build persuasive language skills 

Resources 
 

 

What? 

Jigsaw activity   
How? 
Group pupils in ‘expert’ groups. Each pupil in the expert group is assigned 
a number 
The expert groups work together on a research, study or planning task.  
The pupils are then re-grouped according to number (all 1s, 2s, 3s, etc) 
and each ‘expert’ then shares with the group what has been learned 

Why? 
Pupils become expert in different aspects of a topic 
They develop their communication skills in sharing their expertise 

Resources 

 

What? 

Stimulating sensory materials 
How? 
Use objects and sounds as a starting point for discussion or questioning. 
E.g. – what is that sound, who/what is making it, why?  

Why? 
Provides a context for talk 

Resources 
Paintings, artefacts, photographs, video clips, interesting objects, tactile 
objects, sound effects.  



What? 

Envoys 
How? 
An envoy is elected from each group; after initial discussion the envoy 
from each group moves on in turn to other groups to share/explain what 
his/her group found out 

Why? 
Avoids lengthy feedback from a series of groups; places expectations on the 
envoys to ask questions, clarify understanding during the group discussion 

Resources 

What? 

Freeze frame 
How? 
In a role play or drama activity the action is stopped and ‘freeze framed’. 
Pupils in role need to pay attention to their body language, attitude, 
expression 
Others can ask – what are you thinking/feeling? 
Alternatively a freeze frame can be a one off tableau to illustrate a key 
event or scenario. Pupils are asked to represent key characters at a 
significant moment 

Why? 
Help pupils to focus closely on significant moments, interplay of emotions, etc. 

Resources 

What? 

Snowball 
How? 
Pupils discuss a particular issue/topic or question in pairs. Pairs join into 
4s to share their ideas. Groups join together gradually to form larger 
groups to share ideas 

Why? 
Smaller groups help pupils with less confidence or weaker language skills 
Snowball activities are useful to deal with controversial issues and ideas 

Resources 
Talk frame can be word based, concrete objects, app based, cue cards, 
key word flash cards, etc  

What? 

Improvisation 
How? 
Pupils are given a topic in pairs or small groups and – on cue – begin 
making up a conversation as they go along 

Why? 
Needs good active listening skills to pay attention to what is being said and 
follow on appropriately.  

Resources 



 

What? 

Spotlight 
 
 

How? 
Children stand in a ‘spotlight’ or on a ‘spotlight’ spot / dais / plinth / 
soapbox when speaking in front of the class 
 

Why? 
Focuses attention on performance talk 

Resources 
‘spotlight’ spot / dais / plinth / soapbox 

 

What? 

Information gap activities    
How? 
Pupils cooperate to complete a task by obtaining missing information. For 
example, 2 pupils may have similar pictures but with different items 
missing. By describing, discussing and listening closely they cooperate to 
both complete their pictures  

Why? 
 The activity provides a structured way of practising active listening, and good 
expressive language skills 
 

Resources 
Dependent on task 

 

What? 

The answer is…………What is the 
question? 
 
 

How? 
In a variety of contexts and subject areas, give individuals, pairs or groups 
answers and ask them to work out a question that can match it.  
E.g. – The answer is 67, what is the question? 

- The answer is ‘elbow’ – what is the question? 
- The answer is ‘evaporation’ – what is the question? 
- The answer is 10.44pm - what is the question? 

Why? 
Provides a structured focus for communication activities, think/pair/share, 
rainbow activities 

Resources 
 

 

What? 

Telephone talk    
How? 
Pupils sit back to back or otherwise out of view and hold a conversation 
on a given topic 

Why? 
The focus – as in a real telephone conversation – is on oral language clarity, 
where non-verbal cues are reduced   

Resources 
If desired – old telephones, mobiles or toys 

 



What? 

Show and Tell  
How? 
Pupils talk about an object, event, idea or concept with reference to a 
concrete, contextual or visual cue.  
E.g.

• show and tell about a favourite toy

• Show and tell about the result of a maths enquiry presented in
graphical form

Why? 
The concrete or visual reference prompts recall and talk is more context 
embedded.  

Resources 
Objects for pupils to talk about 

What? 

Talk Partner 
How? 
Children work in pairs with opportunities for them to talk to each other, to 
share ideas and experiences and reflect on what they have learned. 

Why? 
Small group and pair talk opportunities are less threatening 

Resources 

What? 

Accumulator 
How? 
With a partner or as a circle activity, take it in turns to say as many words 
on a given topic, or in a given category, or a given sound. E.g. – World 
War 1, water, verbs, animals. 
Accumulator can be made more challenging by combining 2 elements – 
e.g. given category in alphabetical order.

Why? 
Provides a structure for vocabulary activities; provides an opportunity for 
children to hear vocabulary modelled.  Practise activity for verbal fluency 

Resources 

What? 

Active listening 
How? 
Children listen to a story, teaching input, poem, etc having been given an 
active focus for listening, and respond accordingly  
E.g. - sound effect story where children provide the sound effect for a
particular character or event in a story
- children listen for what happens at a particular time or a particular
character in a story, or for what happened after a particular event

Why? 
Active listening is a core skill 

Resources 



What? 

Puppets and theatre 
How? 
A child speaks through a puppet or shadow theatre. 

Why? 
Useful to encourage children to speak and to listen 

Resources 
Puppets, soft toys, shadow theatre 

What? 

On the fence  
How? 
Classroom is ‘zoned’ for agree, disagree, on the fence. Teacher reads 
statements and pupils decide where they will stand - agree, disagree, on 
the fence. Pupils can be asked to justify their choice. 

Why? 
Good for social skills 

Resources 
Statements linked to themes 

What? 

Line up 
How? 
Pupils are given cards with statements, facts, calculations. They need to 
line up in order of importance, timeline, number order, etc (depending on 
the focus of the statements) 

Why? 
Communication skills (finding out about all the statements), negotiation skills, 
sequencing skills 

Resources 
Statement cards, calculations 

What? 

Oral cloud 
How? 
Teacher (or pupil leader) starts a sentence missing a key word – ‘It was a 
…………day’. Pupils offer suggestions for the missing word. Teacher (or 
pupil leader) adds the next sentence - ‘I overslept, then the bath water 
was cold.’. Ask – which words still fit (context)? E.g. suggestions such as 
‘wonderful’, ‘lucky’, etc are not appropriate. Pupils offer suggestions 
afresh. Teacher (or pupil leader) then adds the initial sound of the missing 
word – ‘d’. Ask – which words still fit (phonology)? E.g. ‘awful’, ‘unlucky’, 
‘bad’ are not appropriate 

Why? 
Comprehension skills; links to written literacy 

Resources 



 

What? 

Expert in role   
 
 

How? 
A visiting ‘expert’ or an adult in role as ‘expert’ talks to pupils about a topic 
and answers questions from them. 
E.g.  an older resident or grandparent talks about what the locality was 
like in previous decades; a teacher in role as an air raid warden or red 
Riding Hood’s mother 

Why? 
Provides a focus for providing ‘expert’ perspective and information 

Resources 
Adult in role may need props 

 

What? 

Listen, Repeat, Recall 
 
 

How? 
A group of pupils is given a numbered set of card with facts/statements on 
a given topic.  
The teacher chooses a number and that pupil reads their fact aloud as 
other listen then chooses another number. The pupil with that card 
recalls and repeats the previous fact, reads their own and calls another 
number. Repeat till all the numbers are called and all the facts read 

Why? 
Active listening, memory 

Resources 
Fact cards 

 

What? 

PowerPoint presentation  
 
 

How? 
As an alternative to written recording pupils make a slide show with visual 
images of what they have learned – e.g. sequenced photos of their 
experiment, freeze frames of a drama, web sourced pictures representing 
what they have discovered. 
The commentary can be added verbally at a plenary, or added into the 
presentation in the form of audio files previously recorded by the pupils 

Why? 
Alternative to written recording  

Resources 
Access to computer laptop, camera, digital recorder 

 

 

 

 

 



What? 

Do I fit? 
How? 

Matching game - give half the class a sentence strip and the other half an 

adjective card.  Ask them to move around and see which of their peers’ 

sentence strip/s their adjective would inject into, to form a meaningful 

sentence. 

Why? 

Extends adjective vocabulary and develops sentence grammar.  All children 
get to judge if a sentence makes sense or not and learns about different types 
of adjectives. 

Resources 

Sentence cards and adjective cards 

What? 

Sound silly? 
How? 

In small groups, give one child a sentence strip and the other children 

adjective cards. Ask the child to say their sentence, and the children with 

adjectives take it in turns to stand next to them to create a sentence.   

If the sentence makes sense, they stay standing and the next child comes 

up and so on, until a long, meaningful sentence has been made e.g. 

‘Ghana is a hot, humid, African, dry, populated country.’   

When a child comes up, the produced sentence could sound silly e.g. 

‘Ghana is a hot, Auntie country’ and they then sit back down.   

See if the group can reflect on why that type of adjective does not work in 

and think of a sentence it would fit into meaningfully. 

Why? 

Extends adjective vocabulary and develops sentence grammar.  All children 
get to judge if a sentence makes sense or not and learns about different types 
of adjectives.  Reflection on type of adjectives and creation of sentences 

Resources 

Sentence cards and adjective cards 



What? 

Sentence creation 
How? 

In small groups, each has a sentence strip.  Number children in order of 

ability (i.e. least able child is number one and so on) Ask them in turn to 

think of an adjective that would ‘inject’ into the syringe gap e.g. ‘He saw a 

? elephant’ where the first child adds e.g. ‘big’.  The next child has to 

think of another adjective e.g. ‘He saw a tall, big elephant’, and so on ‘He 

saw a tall, big, crazy elephant.’ 

Why? 

Extends adjective vocabulary, speaking and listening skills. 

Resources 

Sentence strips 

What? 

Verbal Ping Pong 
How? 
With partner – take it in turns to say words on a given topic, or in a given 
category, e.g. – World War 1, water, verbs, animals – or to build a story. If 
you miss a turn or say a word not in the category, you must start again 
with a new “serve”. You can play this as a competition between groups or 
pairs of pupils 

Why? 
Provides a structure for vocabulary activities; provides an opportunity for 
children to hear vocabulary modelled. Practise activity for verbal fluency. 

Resources 

What? 

Hot Seating 
How? 
One pupil takes on a role or character – in a play, a text, a time frame 
(historical figure) or scenario (social situation, an environmental protester, 
a refugee, a bullied child). Other pupils interview or ask questions of the 
character and the pupil  in role has to try to answer the 
questions from the character’s perspective 

Why? 
Empathy, perspectives 

Resources 



What? 

Just a Minute 
How? 
Like the radio programme of the same name pupils are asked to attempt 
to talk on a given subject for a minute without, hesitation, repetition, 
deviation 
Challenging – not appropriate for younger children   

Why? 
Sustained talk, focus on subject area 

Resources 
Timer, buzzer or bell 

What? 

Conscience Alley 
How? 
One child pupil in role as a particular character walks between 2 lines 
formed by the rest of the class. These pupils call out the thoughts for and 
against a particular decision or action (pros and cons) 
Can be used in context of drama or for a historical figure (a decision to go 
to war, to seek divorce, abdicate the throne, etc) as well as for characters 
in literature 

Why? 
To help pupils explore a character’s thoughts at a moment of crisis or decision 

Resources 




