


Introduction 

No Pens Day Wednesday activity ideas have been created by practising teachers and speech and language therapists.  

Activity ideas are more generic and flexible than the lesson plan templates and can be adapted to any lesson or session. 

They give some information about the activity and how it can be implemented, highlighting any resources or links that might 

be useful to support that activity. These activities can be used in many ways: as a starter activity, main activity, plenary or as 

methods of recording learning.  

At the end of this document, you can also find some bite-sized activity templates that are quick to follow and can be 

incorporated into any lesson.  

Visit I CAN’s webpage for more information about supporting children with special educational needs and continuing to 

embed speaking and listening into your teaching.  

https://ican.org.uk/no-pens-day-wednesday/supporting-send-on-no-pens-day/
https://ican.org.uk/no-pens-day-wednesday/taking-your-spoken-language-focus-further/
https://ican.org.uk/no-pens-day-wednesday/taking-your-spoken-language-focus-further/


 Gimme 5! 

This activity can be used for any subject. It can be useful as a way to extend and consolidate specific subject vocabulary as a quick game as a 

refresher at the start of a lesson, or a plenary at the end.  

Spoken language and listening objectives:  

• Understanding and using subject vocabulary 

• Using discussion to gather ideas 

Resources: 

A pre-prepared list of categories e.g. oceans, characters in the book, punctuation marks, carbohydrates, capital cities, tools, geometric shapes, 
prime numbers, kings and queens, explorers, illegal drugs, religions, places of worship, MFL categories, fonts, keyboard commands, stringed 
instruments, musical notation... 
 

Activity: 

Give the students a category and ask them to name 5 things related to that category. Pupils can either work individually, in pairs or in small 
groups to complete this activity.  
 

Extension: 

Ask students themselves to think of categories and other pupils then need to add things related to that category.   

You don’t need to put a limit on this activity – ask students to come up with as many words as they can that are associated with the category. 

 

Reflection: 

• Was it easy to think about words to link with the categories? 

• If you came up with too many words in your group, how did you decide which 5 to use? 

• What strategies did you use in your group to ensure that everyone had a fair turn to share their ideas?  

 



Vocabulary Dice Game 

The aim of this activity is to help students to analyse the features and meaning of words to help them understand, store and retrieve new subject 
based vocabulary. It can be used to introduce keywords or to recap keywords from previous lesson 
 

Spoken language and listening objectives:  

• Understand and use new topic vocabulary 

Resources 

• Dice, whiteboard, record format e.g.:  
 

o  
 
 

•  

•  

•  
 
 
Activity: 

Choose a keyword that you’re going to analyse. A student rolls the dice and depending on the number rolled, they need to give information about 
a given keyword relating to: 

 
1= What sound does it start with? 
2= How many syllables are there in the word? 
3= What does it mean? 
4= Think of another word that has a similar meaning 
5= Give a word related to it 
6= Put the word into a sentence 
 

For each keyword, elicit all of the above. If another student rolls the same number again, default to ‘5’. Discuss and record answers on the 
whiteboard.  
You can then print them out and stick them on the wall for staff / students to refer to. 
 

Key word 

1 2 3 4 5 6 



 
 
                                                 
                                                      

 

 

 

 

Extension: 

• Students could think of their own keyword that they feel unsure of and would like to investigate further 

• Instead of a whole class activity, play this in smaller groups so that students need to think together about their responses 

Reflection: 

• How does this activity help us to better understand keywords? 

• Why is it important to be really clear on understanding keywords in your subjects?  

Probability 

 

It starts with 

‘p’ 

 

A word with a 

similar meaning 

is chance  

 

A word related 

to it is predict 
The 

probability of 

winning the 

Lottery is 

very low 

It has 5 

syllables 

Tells you 

about how 

likely 

something 

is going to 

happen 

 



Verbal ping pong 

This activity provides a structure for vocabulary activities as well as providing an opportunity for students to hear vocabulary modelled. It helps 

students to develop their skills in using, recalling and understanding vocabulary. 

Spoken language and listening objectives:  

• Developing vocabulary 

• Listening to others 

• Taking turns 

Resources: 

• None needed 

Activity: 

Students should work with a partner for this activity.  They take it in turns to say words on a given topic, or in a given category, e.g. – World War 
1, water, verbs, animals – or to build a story. If you miss a turn or say a word not in the category, you must start again with a new “serve”. You 
can play this as a competition between groups or pairs of pupils. 
 

Extension: 

You can extend this activity further by encouraging students to go in to more detail about the words that they’re using during the activity. Work in 

pairs and instead of the other person saying another word from the topic/category, they have to say a definition/fact/piece of information about 

that word e.g. ‘Trench’  ‘a method of defence during the first world war’. Then, the student serves back with another word and the other student 

needs to give a definition or explanation about the word.  

Reflection: 

• What makes it easier/harder to think of words in a category? 

• What strategies did you use to help you to think of words? 

• What happened if someone else stole the word that you were thinking of?! 

 



Interviews 

This activity can provide a useful way to support students with explaining something that they have learned or developing their understanding of 

a topic. It’s also a good way for students to begin to practice the communication skills that they need during interviews.  

Spoken language and listening objectives:  

• Asking and answering questions 

• Understanding another’s point of view 

• Listening to others 

Resources: 

• No essential resources required, but students can use easi speak microphones or cameras if they want to record their interviews.  

Activity: 

Ask students to work with a partner. Depending on the subject where this activity is taking place, there are lots of options – for example the 

partners might be an interviewer and an historical figure/character from a book, or one might be an interviewer from a science blog interviewing 

an ‘expert’ on a specific topic... 

Extension: 

Ask students to present their interview to the rest of the class, imagining that it’s televised and the rest of the class are the live studio audience 

who can ask questions or make comments. Encourage the students to remain in character as they answer questions from the audience, and 

then encourage discussion about why a character might answer a particular question in a particular way.  

Reflection:  

• How easy is it to take on board someone else’s point of view? 

• If you had to explain something to an alien/person from the future, what did you need to think about while you were talking to them? 

• How did we know all the information that we had about the characters we were discussing? Do we know it explicitly from the text, or are 

we reading between the lines and using our inferencing skills?  

 

 



Problem solving 

This activity can be useful in encouraging students to use their language and communication skills to develop their thinking, reasoning and 

problem solving skills.  

Spoken language and listening objectives:  

• Using language for thinking 

• Listening to other’s ideas 

Resources: Whiteboard to record student’s discussion points and responses 

Activity: 

Firstly, as a group, you need to think about a problem that the whole class are going to solve. It can be a fictional problem that a character from a 

text that you’re reading has, or a future problem that a lot of the class are worried about, for example revising for their GCSEs.   

Put whatever problem is chosen in the middle of the board. The aim is for the class to come up with as many ideas as they can about how to 

solve the problem. Accept any idea, putting it up on the board; encourage students to listen to and accept other people’s ideas.  

Then, in small groups ask pupils to identify the top 3 solutions that they feel are feasible for them to try out. Groups should do this by discussing 

all of the options on the board and thinking if it’s a reasonable way to try to solve the problem, or not. Encourage discussion and thinking by 

asking why a problem is or isn’t feasible, particularly if the class are solving a character’s problem as this will involve them really understanding 

the character/text. Use a voting or rating system to help students to come up with their top 3 solutions, e.g. all students give each solution a 

score out of 10 and then add up the final scores.  

Extension: 

If it’s a real problem from the class, you can come back to your solutions at a later date and ask if anyone has tried them out – did they work? 

Were they helpful? If it’s a fictional problem based on a text, come back to the solutions again at a later part of the text – did the character do 

what we expected them to? How did they resolve their problem in the end?  

Reflection:  

• Is it useful to discuss our problems ‘out loud’ and come up with collective solutions? 

• What do you usually do when you have a problem? How would you usually solve it? 

• Does it help us to understand characters better when we put ourselves in their shoes and imagine how they might feel, or act? 



Yes/No/Why... 

This activity helps students to develop their verbal reasoning skills by having to explain their reasoning behind a decision that they’ve made.  

Spoken language and listening objectives:  

• Justifying decisions by explaining reasons 

• Understanding and accepting another’s viewpoint 

• Listening to others 

Resources: 

• Prepared true/false questions that students can vote on e.g. a maths problem, a science fact, definitions of different chords in music, a 

statistic from geography.... The questions don’t have to be absolute true/false questions, they can also be opinion based questions that 

will encourage discussion and debate, for example ‘it’s a good thing that young people can’t learn to drive until they’re 17’ 

Activity: 

Read to the class one of the prepared true/false questions.  Ask the class whether they think the question/statement/fact/definition/statistic is true 

or false, and give them time to prepare to explain their reason. Then they put their hand up to vote. Give an ‘on the fence’ option too for students 

who might struggle with some of the answers and to avoid guessing.  You can also give opportunities for students to clarify the 

question/fact/statement before voting on whether they think it’s true or false.  

Once students have voted, choose some students to explain the reason behind their vote. This can be very good if there’s a difference of opinion 

in the class and might spark some interesting discussion!  

Extension: 

You can build on some of the responses given during this activity to prepare a more formalised debate in class. Make a note of differences of 

opinion for particular topics and then spilt the class in to a ‘for’ and ‘against’ team. Give them some time to think about their key messages, points 

and responses and then let the debate begin!  

Reflection: 

• How does explaining your answer more thoroughly help you to understand? 

• How did it feel if someone else had a different opinion than you? 

• How easy or difficult did you find it to accept that other person’s opinion? Why?  



Consistent questions 

This activity can be used for any subject, and actually works really well when it is used across all areas.  It can be useful as a way to develop and 

consolidate students’ understanding of verbs which often feature in questions, particularly for assessments or exams. 

Spoken language and listening objectives:  

• Understanding vocabulary used in assessment questions 

Resources: 

Sheet of question verbs – these could be enlarged as posters or cut up and used individually as required. 
 
Activity: 

There are a number of different ways in which the question verbs resource can be used. For example: 

• Cut up the cards into verbs and definitions. Students work in pairs to match them and discuss why they made that choice 

• Allocate different students a verb each. For example, they could be the ‘compare’ monitor or the ‘analyse’ spotter... When a question 
occurs which includes their verb, they need to offer the definition of their verb to remind everyone of its meaning 

• Using the verb and definition, students could develop their own illustrations or icons for the verbs to make them more meaningful to them 

• Work in groups to put similar verbs together – discuss whether they are asking the same thing or something slightly different and what that 
might be 

• Verb spotter - Have a glossary of terms poster in every classroom (available here – copy and paste into browser)– students are 
encouraged to identify when a key verb is used in a question 

 

Extension: 

Students could take the definitions challenge – how many of the verbs can they effectively explain without the visual prompt? 

Have a small group discussion about where these words have the same or different meanings or requirements across different subject areas. 

Reflection: 

• Were any of the question words easier or more difficult to match or recall? Why might that be? 

• What are the benefits of understanding these words really well? 

A school which embedded this glossary of terms across key stage 4 subjects found students reported a number of key things. They 

https://www.thecommunicationtrust.org.uk/media/266392/consistent_questions_-_associated_picture_resource.doc


• felt reassured by the accessibility to the glossary in every classroom 

• liked the explicit use of the glossary in their lessons 

• liked how the glossary could be used in so many different ways to support their responses to examination questions across the whole school 

• felt it helped them to remember to ensure that they fully understood exactly what questions were asking of them, before they tackled them 

  



 

Diamond decisions 

This activity follows a process of coming to a consensus through discussion in stages. It gives pupils the opportunity to think about their own 

reasons and how to persuade others. It can be adapted to any subject where pupils need to examine and consider causes, reasons, alternative 

views and opinions.  

Speaking and listening objectives: 

 • Explaining reasons 

 • Discussion skills 

 • Ways of disagreeing  

Resources (provided below): 

 • Diamond decision sheets  

• Cards  

Activity: 

Explain to students that they should imagine they have just started work and they have to decide how they will manage their money and what 

they will spend it on. Ask for some initial suggestions- if these differ from the statements printed on the cards below, pupils can add them on the 

blank templates. Working individually, they should choose the highest and lowest priority from the cards. They should then discuss their 

decisions with a partner and explain their reasons.  

Ask students to get into groups and work to rank the cards into the diamond grid - the top box is the space for the statement they feel is most 

important. This activity will require pupils to compromise and persuade each other about their arguments to get them from individual thoughts to 

a group decision. You may need to model and support students to do this effectively. They must discuss and then vote.  

Go round the groups to find out what they decided. Ask if anyone disagreed with their group’s final ranking to say what they would choose and 

why.  

Reflection:  



Did groups reach a consensus? How did groups achieve this? How were the decisions similar or different? Does anyone have thoughts about 

different things they would spend their money on? What speaking and listening skills were needed to complete this activity? Did anyone else say 

anything to change your opinion? What did they do that was particularly effective? Were there particular things which made working as a group 

easier or more challenging? Does anyone have an example of a winning argument? Would anyone try something different next time, and if so, 

what? 

Open a bank account Start saving Buy the latest phone 

Get a credit card Take out a loan Rent a flat 

Set up direct debits to pay bills Go on holiday Get a debit card 

   

   

1 Decision cards 



2 Diamond ranking template 

  

1 

 

2 

3 3 3 

2 

5 

4 4 



Using Photographs 

Strong, interesting or unusual pictures can spark debate and really get pupils’ imagination going. Here are some ideas about how you might use 

images to enhance your speaking and listening lessons, though there are lots of other ideas that you could also use. 

Speaking and listening objectives:  

There are many possibilities, including:  

• Enriching and extending vocabulary  

• Predicting subsequent events  

• Developing inference skills  

• Story-telling  

• Extending spoken language – sentence structures; using adjectives or adverbs; 

 

Resources: 

Interesting, unusual pictures or photographs – for example 50 perfectly timed photos: https://www.tes.com/teaching-resource/50-perfectly-timed-

photos-6340307.  

 

Activity ideas:  

• First impressions: Show a picture. Ask pupils to say one thing about what they notice first or what seems most important to them. This 

could be one word, or a description or comment on what they see or feel about the image  

 

• I spy: In pairs or groups ask pupils to see which people/places/landmarks/events they can identify from the TES photographs- then 

feedback to the class. Which are their favourites and why? 

 

https://www.tes.com/teaching-resource/50-perfectly-timed-photos-6340307
https://www.tes.com/teaching-resource/50-perfectly-timed-photos-6340307


•  And the winner is...: Give pupils a number of different images. In pairs or groups ask pupils to agree on their 3 favourite photographs 

and why. You might need to be provide some guidance on effect ways to agree, disagree and reaching a consensus. Share your 

favourites and reasons.  

 

• Back story: If you have images which depict an event, use a starter sentence and ask them to carry on with an imaginative story. For 

example: “His day started badly and got worse.... Some of the TES photos are ideal for a story, for example: the woman about to fall into 

the swimming pool, the stolen ice cream, the cyclist. 

 

• What happened next: Using one of the images, ask students to work in pairs to decide on what happened next. Share ideas across the 

class celebrating creativity or impressive sentences or great effort.  

 

• Question time: If there are images of people, ask pupils to think of one question they could ask the person in the picture. If you want to 

extend this further, pupils could pair up and conduct an ‘interview’ with one person taking the role of the person in the picture and one of 

the questioner. Alternatively, what about interviewing the person who took the photo – what would you ask them and why?  

 

• Story chain: Organise pupils into small groups. It’s their task to create a story, one line each at a time, using the image as a starting point. 

You’ll need to think about whether you need to include extra structures to help, such as giving a story frame, allocating each person a 

number to say which is their turn or key words such as first, next or finally...  

 

• And in the news tonight... Here, pupils have to work in small groups or pairs to come up with a headline for the image as if it were a 

news story on the TV news. This could be extended to pupils developing their own news item based on the image.  

 

• Wow words: Images can encourage pupils to use rich vocabulary. Using an image, see how many amazing words your class can come 

up with. You can use these words in lots of different ways – in describing the images, as a word of the week, making up rhymes or poems. 

Use approaches like word maps or spider diagrams if you want pupils to particularly learn the words you’re using.  

 



Alternatively, you could choose some words for the image beforehand and support pupils to use these in describing the images. Or you 

could choose a number of different words to print off as cards, give each pupil a word and ask them to choose the image where they feel 

their word would go best. If you use the TES resource, you could print an age appropriate selection of these words off as cue cards. When 

you introduce the presentation hold up the cards next to pictures they are relevant to. Then ask pupils to suggest ideas about what the 

words might mean and how it is shown in the picture e.g. The picture of the surfer and hold up the word ‘superimpose’.  

 

Reflection: 

Whichever activity you choose and whichever speaking and listening skills you are promoting through the activity, remember to reflect on 

how it went, how pupils did, and what they could build on further. 

  



Bite-sized activities 

Variation on ‘When Grandma went to market’ 

What How 

• Teacher explains game and takes first turn 

• Students repeat what teacher said and add an item 

• Continue with each student repeating previous and adding an item to 
the list 

• Change topic as necessary 
 

• Game can reflect subject e.g. ‘I went into the science lab / 
country / climate zone / place of worship and I saw’  

• Can be used in MFL to practise topic words 

• Can be adapted to relate a sequence or process, “First … 
next...last / finally 

 

Resources:   4 or 5 ‘first turn’ ideas  
 
I went to the Arctic circle and I saw..... 
I made pastry, first I..... 

 

One thing I know about... 

What How 

• Teacher asks students to tell one thing they know about selected topic 

• Type onto whiteboard as list or spidergram and save 

• Add to in subsequent lessons 
 

• Choose topic you have been covering recently 

• Accept repetitions – ‘Good you know that too’  to encourage less 
confident students 

• Have students search for and add appropriate graphics/visuals to 
the spidergram 

• See what students can remember in subsequent lessons before 
showing the saved list / spidergram  

• Can be used for all subjects 
 

Resources:   Whiteboard 
 

 

  



Verbosity 

What How 

• Teacher reads basic sentence from whiteboard 

• Or students have cards with basic sentences on and work in pairs 

• Students suggest verbs to replace generic verbs in sentences 

• Teacher edits sentences using  suggestions from students and reads 
them aloud 

• Can be used to practise specific topic verbs in all subjects 

• Pair students with literacy difficulties with competent readers if 
using cards 

• Students read / repeat the edited sentences at end of starter 
session to reinforce vocabulary. 

• Use a different colour font for the verb 

Resources:  Whiteboard optional sentence cards  
 
 
 
 

 

Who said it? 

What How 

 Teacher reads out quotes / statements and asks ‘Who said it?’ 
 Or students pick a card, read it out and others answer. 

 Can be used for characters in books / plays, historical figures. 
 MFL can be used for occupations or locations 

Resources:  Whiteboard or cards 
 
 
 
 
 
 

 

  

Je vends des gateaux 
I signed the Magna Carta  

The river goes to the sea The prisoners got away 



Simon Says (MFL)  

What How 

• Simon says game for MFL 

• Teachers and students take it in turns to give the instructions 
 
 
 

• Can be used to practise actions words, parts of the body, places 
and things in the classroom 

• Support by prompting students to use labels on  poster displays  

Resources:   Labelled display posters for prompting as needed 

 

Gimme 5! 

What How 

• Teacher provides category 

• Students have to name 5 things 

• Can be used for any subject 

• Students can come up with 5 individually or in pairs / small 
groups depending on vocabulary knowledge / ability 

• Teacher can give initial letter prompt 

• Teacher can give thinking time by telling pupils in advance – ‘Your 
category is... I'm going to ask you after Jake's turn’ 

Resources:  Teacher needs pre-prepared list of categories 
 
Oceans, characters in the book, punctuation marks, carbohydrates, capital cities, tools, geometric shapes, prime numbers, kings and queens, explorers, 
illegal drugs, religions, places of worship, MFL categories, fonts, keyboard commands, stringed instruments, musical notation 
 

 

Odd One Out 

What How 

• Provide 4 images or words where 3 are related and 1 is the odd one 
out 

• Students to identify what the images are, which one is the odd one 
out and explain why 

• Can be used for any subject  

• Teacher can give indication of whether the ideas generated are 
‘warmer’ or ‘colder’ re. target 

• Include more simple / obvious links as well as less obvious ones. 
Select students for answering questions relating to these as 
appropriate  



Resources: Images on PowerPoint slide  e.g. natural / man-made fibres   
 
 

  
    cashmere 
 

 
         silk 

 
      polyester 

 
      angora 

 

 

Anagram Hang - Man 

What How 

• Students to guess a letter (for anagram)  

• When the correct letter is identified, teacher explains what the letter 
stands for in the anagram 

• Identify the anagram before completion of Hang-Man 

• Can be used for any subject  

• Encourage listening to others – don’t record letters already said. 

• If a student repeat a letter, encourage others to point this out 

• Encourage students to use visual imaging to support recall of 
anagram  
 

Resources:  Whiteboard for recording Hang-Man 
                        
                                                   
 

 

What? 

Stimulating sensory materials  
 
 

How? 
Use paintings, artefacts, photographs, video clips, interesting objects, 
tactile objects, sound effects as a starting point for discussion or 
questioning. E.g. – what is that sound, who/what is making it, why?   

Why? 
Provides a context for talk 

Resources 
Paintings, artefacts, photographs, video clips, interesting objects, tactile 
objects, sound effects. Pictures, video and sound files are easily 
sourced from the web 

 



 

What? 

Verbal Ping Pong 
 
 

How? 
With partner – take it in turns to say words on a given topic, or in a 
given category, e.g. – World War 1, water, verbs, animals – or to build a 
story. If you miss a turn or say a word not in the category, you must 
start again with a new “serve”. You can play this as a competition 
between groups or pairs of pupils 
 

Why? 
Provides a structure for vocabulary activities; provides an opportunity for 
children to hear vocabulary modelled. Practise activity for verbal fluency. 

Resources 
 

 

What? 

Round Robin  
How? 
In a circle activity pupils give their opinions, thoughts and ideas verbally 
around the circle or group 
All pupils contribute 

Why? 
All contributions are valued 
Less able pupils benefit from hearing opinions, thought and ideas modelled 
by their peers and from hearing vocabulary modelled 

Resources 
Object to hold while speaking - optional 

 

What? 

Debate  
 
 

How? 
Children take a particular point of view in a structured activity and try 
to persuade others to agree to their point of view. They are 
encouraged to develop their arguments and reasons and present their 
ideas either individually or as a group. Use blooms taxonomy of 
questions to encourage deeper thinking 

Why? 
Build persuasive language skills 

Resources 
 

 

  



 

What? 

Jigsaw activity   
How? 
Group pupils in ‘expert’ groups. Each pupil in the expert group is 
assigned a number 
The expert groups work together on a research, study or planning 
task.  
The pupils are then re-grouped according to number (all 1s, 2s, 3s, 
etc) and each ‘expert’ then shares with the group what has been 
learned 

Why? 
Pupils become expert in different aspects of a topic 
They develop their communication skills in sharing their expertise 

Resources 
 

 

 

What? 

Hot Seating 
 
 

How? 
One pupil takes on a role or character – in a play, a text, a time frame 
(historical figure) or scenario (social situation, an environmental 
protester, a refugee, a bullied child). Other pupils interview or ask 
questions of the character and the pupil in role has to try to answer the 
questions from the character’s perspective 

Why? 
Empathy, perspectives 
 

Resources 
 

 


